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RATIONALE AND SPECIFICATIONS FOR A PROTOTY PE, GROUP—ADM’INISTERED1 END— N
OF~UNIT ASSESSMENT INSTRUMENT FOR THE SWRL READING PROGRAM MR
e . : .. “‘N_ .
.Masahito/‘Okada and Ronald Besel : oot ~ .

/fakﬁnd:of-u it,apsessment ifstruments designed to asséss pupil learn- '

f

//' P g ., .
ing on progra¢ outcomes are a critical component of the:SWRL Reading
Program. These assessment instruments, or Criterion Exercises have

23 \

AN
as thein prhnary purpose the estimation of ‘the extent to thch indiv1dua{

1]
.v,.

pupils have attained or retained the intended learning outcomes of a

particular segment of instruction in the SWRL Reading Program. This
informa§}on‘prouides a basis upon which teachers can prescribe needed

.supplemﬁntary instruction. The Criteridn Exercises provide separate.

scores %or each learning outcome. Each outcome assessed on the unit
oL s : )
Criterion Exercise is keyed to materia%s and activities included or

describéﬂ in the program, Secondariiy, Criterion Exercise scores provide

.

valhablg information to the teacher on the effectiveness of instruc=

N . 13

tional procedures and data which can be used to pace the rate at which

- .
~

BASIC REQUIREME&TS FOR END-OF-UNIT ASSESSMENT *INSTRUMENTS

In order to effect the pJ\poses described above, it is essential
¥ ~

that Criterion Exercises conform to the following criteria:

Provide Content Valid Information

N
-3

. . Vi
. | The primary objective of the Criterion rcises is the egtimation

é‘_’u.

ﬂi

.. ,‘fg, -
of the.extent to which individual pupils haé%wachieved the intended

te 4 ¢ .
W 3 . A :

leatning:putcomes for a particular segment\gﬁf&nstruction. Content

groups or individuals proceed threugh the program, ° . <




It is determined by‘the extent to
. ' L
representative of the population of

validity is a prime consideration.
which the sample of tesg-iééms ig

'

items comprising a unit of stugdy. Explicit statements of instructional

f

Provide Data which Relates Diréttf§ to Program Instruction and Materials

In order to m imize the confoonding effects which may result due

item forms, test items should relate directly to

to the use of no 5
* .

- -

instructional aterih@s ‘and procedures used in the program. If item ’

IS '.v

ave not been employed 1in other program materials and

ki

forms whith
. L .
_are used in the assessment instruments, empirical probes

»'-,-..Y

activitie

/

should be conducted "to establish the degree of correspondence between

\

the two types of item forms:3 v .

. X RN
. ' ) - ]
.

L}

Provide Data which Relates Relegantlv to Instructional Degision-Making

o7
5 0 ®

If time and costs taken for ?ssessment purposes are to be justi-

fied, then it is essential that the data provided by the Criterion- . .

i

. Exercises effect instructional decision-making.. .This would involve '
\ . - ;
\ : N :
\ such decisions as remediation, pacing and future instruction, ‘etc.

Provide Data on Magageablg InstructionaL Segﬂegts B .

.

Singe supplemental instrucgion is one of the primary reasons underlying -

‘regular assessment prectices, it 1is essent?@l that the domam><af content
. %

! €

represented on the Criterion Exercises be of manageable propo¥tions® in
- \ s . .

respect to such instruction. . If the contengf%?main is elther too large or

-, A ' a

.




- , ! . \ - .

too small, supplemental instruction becomes cumbersome and/or tedious.

Provide Data on the Achievement of Individual Pupils

explicitly defined in terms of specific instructional objectives a

A}

Although teachers may elect to manage instruction on a groyp basis,
Criterion Exercises should be designed to provide information on 'individual
pupils. The advantage of the former is simplicity. The disadvantage is

o 3 ) .
a losg in precision regarding instructional decisions to match with-

5

in group variability. Criterion Exercises which provide profiles on

individual phpi{s will permit teachers to determine the instruction

needs of individual pupilsvas well as?groﬁps. As an example, a teacher

could either providé’additional ?ractiae for only those pupil's who -
"

demonstrate "unsatisfactory" performance on a particular skill or could

-

elect to reteﬁch the skill to the whole group of pupils. The latter

“
practice would presume that groups of pupils were relatively homogeneo

with respect to achievement.

.

-

DEFINITION OF SAMPLING DOMAINS AND' SAMPLING PROCEDURES °

<

Program outcomes exclusive of Comprehension Skills have been

content (Scott, 1972). Major outcome areas in Block 1 of the pro
are Letter Naming, Letter Sounds and Blending, Storybook Mordjf and

Comprehension. ¢ ) \ ) ,

Letter Naming - E fﬁ> ‘ .

. Upper and lower .case  letter names are taught in Units 1
¥
2 (M-Z) of Block 1. Four letters were randomly selected withbut

replacement from the content of each of these units. Two r domly "’




.

selected letters were capitalized. Using the same procedure, four

. _ietters were selected to test for the retention of letter-naming gyills.
.’in Units 3-5 of Block 1. In Unit 3 the sampling dtmain was iimited to
- the content of Unit 1. In Unit & the‘saMpling domain was_limited to
-the content of Unit 2. The sampling domain -for Unit 5 was réstricted to
letters which are known to be frequently confused with at least one
other letter, Included were the contrasting letters b,d, p,q; M,N; and

8,2.

Storybook WOrds’

The sampling domain for Storybook Words consisted of all the sight’
and decodabig,é%orybook Words included\in_a_unit of instruction (Scott,

1972).

. following reasonM >

1. Except in the case of Units 1. ard 2 of Block 1, wherein
- all words are sight words, there are an insufficient
number of sight words to justify a separate section on
the Criterion Exercises in Blocks 1 and 2.  The maximum
number of sight words exclusive’af Units 1 and 2 in
‘Block 1 is 3 (Unit 4). The max}mum number of sight’
~_words in. a single unit_ of{plock-Z— ﬁjé +~— The -mean-
number of sight jords in Bl&qks 1 & 2 exclusive of
Units 1 and 2 of Block 1 is 2.1,
! . - .
2. It is expected that pupils will have.sight recognition: .
' capabilities for all Storybook Words at the time of B
testing. \:- ¢

3. There are.no sight words in Unit 3 of Block 1 and Unit

5 of Block 2. This situation occurs in three units of
Block 3 (Units 2,3,5).

4, Testing, scoring, recording and remediation require-
ments would be unnecessarily increased. .

€

Béginning with Unit/ 2 of Block 1, the Criterion Exercises

P

No distinction was made between sight and decodable words for the

-;~_J“\\\\~f/_~




! A

1ncorporate a review section which tests fo; the retention of Storybook :
Y -~

..

Worgg‘taught in the preceding unit. An approx1mate1y proportionate

A

sample (four in Block 1 and six in Block 2) of sight and decodable

Storyhook Words was randomly selected for testing in each Unit Criterion

.Exercise. The remaining Storybook Words comprised the pool from which ' L

review words were selected in the following unit. If there were an

insufficient number of words for review-testing, words which had been

5

used on the previous Criterion Exercises were reused, In every case

&

excepting Units 5 of Blocks 1 and 2; all Storybook Words were tested 1
)

as either a new or review word. The sampling domain for RLview-testing

;
:
]
.
b
|
l
|
(

was limited to the content of the preceding unit iﬁ‘ rder to simplify

remedial procedures. The gtorybook Words .section of ghe-previous- .

v\

unit is recommended for remedial instruction, A wider® sémpling plan

would require more complex. and timerconsuming procedures for second- ,

P

e ’i \ .

instruction. . ’ .
X ‘
Letter Sounds and Blending ~ ' 2
There are two major skills that contribute to the ability to _read "
s

Y .
s %

) new-words p;onoupning the correct séund for a given word element .
e L o § ""5\ o s . ‘
(1etter 80unas), and sounding out tw6for more phonemes as a continuous |
e ) Co

speech sound (Blending). . }

] . ]

. Both of these skills are tested in the Letter Sounds and Blending o

section of the Criterion_ Exercises. Pupils are asked to decode novel .

Y N

words composed of previously taught word elements. "Freviously taught

Al

i
word elements" are defined in terms of initial consonants, consonant . -

digraphs or consonant blends, and word endings or phonograms usually’ .

- . . s

> ‘ . )




. consisting of a vowel or a vowel digraph combined with a consonant,

. consonant blend or consonant d&graph which has been preyiousiy taught °
in the program. Scott (1972) presents a comprehensive listing of these

beginning and ending word elements. '

[

The "sampling domain' for the ﬁetter Sounds and ﬁlending sgctioh

R .

A

of the Criterion Exercises is a subset of the words listed in the

Berdiansky, et. al., (1971), lexicon. ;he lexicon was based on single -

. : —_—
sounds. As such, it was not constrained as to word length, drticulatory

complexity, or high~frequericy spelling sequences. Koehler (1972x§;in
RO
accord with Gibson (1968), suggested that word-attack instruction and

evaluation in the SWRL Reading Program'...be organized to give emphasis

.
et \

.to the~§§nfhetic approgch in the earlier lessons an& to ‘decoding with

.

.the use of fiequently occurring spelling patterns (e.g., sp and ell

. . for spell) indithe later lessons.”' The implication of employing fre-
) quently.oeccurring spelling patterns as an instructional unit is that

e only that subset of words in the lexicon that is éonsistent with the

4

{ sequence of word elements described by Scott (1972) is appropriate °

3

5 for word-attack instruction and evaluation. A further restriction of
t ‘
f the lexicon for evaluation °urposes is that the sampling domain is
‘.pf"‘\'\(‘\) tI » ,,', . , P N
P 1fﬁ£¥@h to words which\;re not employed in other program materials.
. Lok >

Sincq;decoding novel wo?ds réqdires considerablé training (Marsh
& Mineo, 1971; Sullivan, gg: al,, 1&%1; Okada and Sullivan, 1971), it
- would be optimistic, to expect that most kindergarten Pupils could
acqui;éathe transfer skills required to decode the tétal set of words ¢

as sequénch in’the lexicon. By limiting the legfcon, pupils will be :

.
‘ . ’ ' ) )




‘e

b
.. tested on a more appropriate domain of items, one<for which ddequate

* - ~

- .
practice can be prescribed,

-~
.~ .

) 2 '
' 4 ~ \ ,
. ‘o In Rlocks 1 and 2, four .and six novel words, respectivély, were
- 92 .
° -
. 4 .
selected as stimuli for each unit Critexjon Exercise. The test items
' l M

- were selected from the subset of items which confomm to the restric-

tions described above as applied‘to the lexicon. Items were selected

. to maximize the number .of the current unit's word elements represented

.
~

‘on the test., .
Consideration was given to the possibility of including a review

P

section on the Criterion Exercises to test Letter Sounds and Blrending

.

3

. , {
\ skills taught in the preceding unit. This procedure is not recommended
3 . R

= for the following rcasons: ) .
» .
1. Sipce word-attack instruction and evaluation build on
. ' ST S previously taught content and skills, each unit inher-
ently reviews a’ portlon ‘of previous learning.

L4

2. Since the majority of the words employed in the program
. storybooks conform to the same sequence of elements
. taught as a part of word-attack instruction, there is
considerable reddndancy of elements between the Story-*~
book Words and the Letter Sound$ and Blending section
of the Criterion Exercises. The exact correspondence
. between word-attack and Storybook Word elemernts
‘ insures that previcusly taught word elements are
reviewed, comprehensively in the stdrybook-related
'activities as well as in word-attack instruction.
~

+
+ » t

e
Sentence Comg;ehension

Fiege~K011man (1972) described the structure and ordering of -

4 e & »34

language in the kindergarten level lof the program as represented by

the storybooks in Blocks 1 & 2. The lexicon and the surface structures

,

of the sentences used in the stories wére classified in temms of types

\ -
’

" . ¢ 4 y . Jv
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- -

¢ -
\ N N + .-
. 2 . " w o L, <N * !
of elements and functions. Tde sampling domain to assess sentence

comprehe?sion sk111s consisfed of the new structures appearing in ‘the

D P \ e

stories contained ip'a unit of study as ldentlfled by Flege-Kollman

4 -

(1972) | : S .

Four sentences were selected to assess sentence processing skills

v ‘ .

from each unit of instruction. The selection of patterns was based on ¢

a judgment of the extent to whlch the sentences reflected the actual

N E
-

language patterns of kindergarten childrenv , ~*

Vs

ITEM CONSTRUCTION

~——

/ Letter Names ,

The test task requires pupils to identify'and magk\the stimilus

letter, from among a set of four letters, Three distractors were chosen

randomly from the pool of all letter names already covered in instruction.-

Thirteen letters comprised the pool for Unit 1, For sncceeding units_ ‘$
five letters were eligible distractors for each itém. Distractors
were capitalized with probability .5. For Unit 5, at least ofe minimal

‘contrast distractor was selected for each item.

Storybbook Words and Letter Sounds and Blending

Pupils will be required to identify and mark the stimulus word from
) .

within a set of four similar words. The content of the test items was

>
.

selected according to a facet design, The content of a test item is

assumed to have two aspects: the stimulus and the response .options.
. )

A facet is defined to be a characteristic on‘which the stimulus and an
’ . .

option can be evaluated_and compared, A facet structure’is a syﬁbolic‘

.

.




o
o M ‘
N e /

» ¢ - . M . * r’s
’ representation of-the facets chosen. For a selected response word-

<

v recognit?ion or word-attack test, a facet structure for the word "hat"
\ ' ~
could be C-V-C - The three’ fB‘cets are na.med ‘"initial consonant |
p N i >/ . :,
sound," "medial vowel sound”" and "fin@l consonant sound,'" A facet '

|

3

\ * g $
S

4

J

§

3

design is a specification of the desired pgtterns of similarity between

' . - ' . .

.

distractors and stimuli accompanied with, substitution rules for when 8

N - \ . v
’ ! desired distractor is ‘non-existent,. . . 1,
- ) . . . ‘- i

> _ Similarity between a stimulus and its distractors can be approxir

»

mated a3 a vector of dichotomous variables (Besel, .1972a). For the
. - . \. .

stimulus "hat," the distractc}r "sat'" would be;syr'nboli\zed as 011 (dissi’milar.
: for the first fac\et and identi‘cal\for th!e second and_tﬁ_ird facets)‘\ The’

) three types of "}'1igh.similari:ty'i distractors for a C-V-C structure vqill
- . be named ' 0ll-~initial consonant distractor, lOl--medial vowel di/\ \

’ tractor, and llO--finsl consonant distractor. A subordinate distractor N v ‘

is one which is dissimilar for one additional facet, For example 001

-4

- and 010 are subordinate to a 011 districtor but 100 is not, A se’cond:'
order sub%rdinate distractor is ilar for two addit:ionﬂ facets. o

For a tlxreerfacet structure, 000 inc‘ludes all Yecond-order subbrdinate

. ' .
distractors, /\ . , ‘ ' a . N

. .
t 4‘

Facet-designed tests have 5!)0 desirable features not possessed by : R
Jess Systemat‘ically designed tests, First, by controlling the perrnissible ‘
' types of similarity betyeen distra_ctors‘ and sti.muli, a redu\ction.of
‘variation in test results due to undesitred factors can be achieved. This
.may enable const,ruct'ion of tests' of shorter length‘ than usual ‘with the

desired degree of reliability and \salidity (Guttman and Schlesinger,

’ 1967). Secondly, ;it is possible ‘to obtain differential scoring of

o . : ool




\ : 0 - | ,

‘ - Al . > .
‘ students on the types of wrong answers to which they are attracted. :
- This increases the possibilities of using the test for' diagnostic aud
--requjni’purbuses (Cuttman and Schlesinger; 1967). Steps required to .

evaluate the usefulness of;l.error scores for diagnosi's a‘nd re'{j‘fediotion .
. are outlined in another paper (Besel, 197§b)9 e ' .
” . o.Similar facet des.iéns were ‘'used for™ thr;e of the outcomes’ qwhich are .
. ) asseSSed‘ by the Bl\ock 1 and 2 Criterion Exercises. 'l'he sa,m%pling doma ins

. . for dist actors include the stiﬁhxli domains and ovglap as follows: . - .
‘ " T New Words Distractors: ali' program words, cumulatfve to
the current unit; includes all storybook wqrds and wor‘d-
attack instruction words. . o . . ; ‘.
L .
) Q. o . y
Review Words Distractors'- same domain, as new Words . -
! d1stractor9._ . ) : ~ -
- / ‘ . . P -
Word-Attack Distractors: ., all decodable words excepf; .: . -
Vol for storybook words % - .

¢ ! * .

. < -
" A11 of the stimuli for the New Words, Review MHords and Word-Attack

- i putcomes were conceptualized as having a C~V-C structure. The SpECial N

¢ .
-

. cases of C~V and V~C words ean be s-ubsmned under a C-V C structure by -
g 7
assuming a silent beginning pr ending e]lgxnent. Consonant b1endp are

treated as a singl“e word'elexnent. £ *
The facet designs all specify the selection of three "high";ﬁnilgr,ity"

. + ‘ . .
‘ distractors, one from each of Tthe three feasible classes. For New. and
\ , 4 g2 s _ !
- . Review Words, the pool of storybook words was first searched for eligible .
distractors of the three classes 011,,,, 101 ‘and 11Q. If one or more of

’ these desixed distractor'types did mot exist, the pool of word-attgek .

instruction words was searched. A subordinate distractor was 'emp.loyed ,

< N -

© : with} priority qgain given to storybook wordsg, if the second search failed.

\
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P
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. 7 ) Il - o -
’ . Fqr Word-Attack Words, similar procedures were followed, with Ynovel .

: words used. in none of t:he,,program materials’ given prierity. over words
used in word-at:t:ack inst:ruct:ion. If it v'las necessary to pick two or .
W S e s - .

. . . three subordinal.c distractors for an item, an additional rest:r‘ict:ion was . .

~ -,
. - .

* . * .
* imposed: two.«dist:'ract:orsffrom the same class were not: permit:t:ed within
- v 8 N - N . - 9 .

- - PR

. , ' an item, 7 g - .
Ca . N
Two additional specifications for words containing- consonant: blends U
were adheted tg. Where a dissimilarity’ in a distractor was desired Ce

o LI R [

’ (e.g.; the final consonant sound for a 110 distractor) a consonant

.
i P

o sy .
blend containfng a "similar" consonant sound"was not permitted, . For

example, "rami:, would not-be permittéd das a.distractor for '"ramp." A )

- ' A.’wo‘rd like "ra’:t’.’ would be employed .instead, If, on t:he other hand, a
\ s
subordinate d;.st:ract:or was selected for some st:imulus, a word c0nt:aining

‘
-
. . ¢ oY
P
ke .

' such a consonant:~consonant: blend similarity was preferred For example,
_— %, . .

‘ " mno 101 dist:racter for "mill" exists; "melt" would be preferred over

-

' such 100 ?dist:ractors as "met:" or 001 distractors as "we11 " o "

. ,, ‘A‘nalysis of the BRP Word-Attack Tegt revealed a predictable

- -

oo t:endency for; kindergart:en students to pick t:he first opt:ion. Since, such

response bias qpuld signifidant:ly degrade the’ interpretation of error

»

scores_,‘ t:he orm %&;‘esponse positions was selected systematically

- \ :o cancel Fut posit%?n effects. The'.correct response and ‘the three °
,_' _: . 'o. clagses of distract:ors for four consecu;:ive it:ems were arrayed as a
. . 3. ) 4x4 Latin square. -Each set 92 four iterns_exnployed a different random]:t ,
- : éeléct;ed Latin square to‘avoid the poss'ibild.t:;t of a-detectable pattern ' .

‘. ‘

N ) @ night:-answer positions. - o B
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Sentence Comprehension

The purpose of the Sentence Comprehension section of }he Critgriogfunﬁﬁ‘;ﬂ”_

. -:'*-."w T
. . /*

Exercises is the assessment of sentence proce551ng skillsyrequifeé e& LT

Z
‘ ?; /"',..
pupils to comprehend ‘the stories in a given unit ‘of instruction..fEach
“<:‘,n O -
syntactic structure selected for the‘ﬁriterion Exercises we; érénsfprmed

A

y’
ﬁ_'
«

LI S, 4 l.r
into a modified cloze test item by deleting a single wordl PupiIs sre

asked to select the correct word from an array of three alterhate ‘words >

¥ & 4

-

t
Whenever possible, one of the incorrect alternatives was;apword of the

.
- -

, ) .- N 3\ ,
. ; y »! .
same class. The completed sentence is an example of a hewly introduced

*
w

syntactical structure.. In order to minimiie.thekeffeéts of décoding

skillis, teachers are asked to provide'aﬁy words7yhich~%ﬁe pupils capnot .
read. ) . XU 'ai//xp“3°\ R

g P
b ’

2

-2
g ! - -

The class_ of words deleted from ‘each sentence was varied and roughly

-~

approximated ‘the proportion of the verious classes of words/included ih “

the storybooks “in Blocks T& 2? Only storybook words*were employed in
s ’l' ’/ - .‘0
/ Lot
the construction of the test items. The modified cloze;items assess a

- -

sampling of the’ semantic and’syntactic competencies reduired to read

t‘

the program stories in a form which cIosely para%}éls th reading task

.’ 4.&“53\ .

Possible remedial,prqcedures for this section of the,tesE%include

. , ; . .
ﬁlls. L X

ulary develo?ment activities and sentence pattern d

.;'
LTI
24N

G

b

<
E h\(,D q;sxou PROCEDURES TO BE'EFFECTED

. ™ S 0
‘ 1

‘ e.f ;’No fixed ”l;’g:.it’ér 'n 1eve1s will be speoified for@ttfé:?initial usage 6

G
‘ 5.3 ’
of the Criterion E&#rcises. Teachers will be encoura§§% to use Criterion
- - Al I
Exercise acores.ps | the basis for decisions to administ%r‘supplementary

#
I

{nstruction. For\interpreeing test scores,
' . \{ ."

\
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made based on,S!olRlr a&perrengé‘ \utﬂ\ BRP a the Lea{rning‘ M’as,tefi' t ‘\" '
) L A el e 0 ~.-‘- h ": . e
.oo-s ..J-~-.—-r_ [ .- \ s , . .1 V (, ‘,' ! ::L ‘zl 5:‘(
. ~» Syﬂems" ﬂl‘e&cﬁrr‘é that have aide:q;s .srﬂall class' si_zes«rmay yis‘h to " .( L
.':0\‘ el o e « ~_,,- "." ‘. “ :” ), -7. > f;,‘ “ ":,_. .
emp10y~Practice Exercis‘es more .eitegerveiy, .0 ther teachers»nfay wish™ o

R iy - .

previd.ed_\"?ectea;c_‘erus materials and,_,(ew\],ess on ‘Prae t}e’e Exerd%:_

P
LI o

- o - e

to-use. group-oriented supplementary i‘n%&rpc’t‘im‘cb the gages

\0‘

——— - g, .
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2
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~~Bxe_rci8e from ‘the preceding unit will -be administered. ‘ I

N
AN
MR
L
.
.

_ actiwlbéeﬂ _have '&en provided. in Units. 1<5 of Block 1 for use in supple- R

/ .
T THi,s ski is ‘test;ed' only,in.‘Block 1. Kppropriate Eractice Exercise, "
T

.
~ .

AT Vol o

mentary iastruction. A reqommendation wi11 be made that all pupils

: ’

v" [

making more than a single error on t_h,e Criterion Exercises be given

supplementary Practice Exerciee instruction. . AR PR T

Stor?book Words .- L v . o e

A

There are two categories ‘of Storybook WOrds beginning with Unit 9 It pi

)
-
H

—_— ’

of Block 1. It is récor ndefl that pupils making more than a si\ngle,f L

error r be provided with appropﬁiate Practice Exercise instruction. In N -

ey o : ) . I| .
the ?3( e_ofNew St orybook Words ethe current Practice Exercise will be :

v

” i-

administered In the cabe. of Review Storybook Words, the Practice o S

‘Q “ : . - : 3
Le\fter Sourds and Blending. ‘ ; . "_ ot
Y ‘i - o ¢

Ib is recommended that pup}ils making jmore. than’ a siﬁgle error ..

\

on this 8e tion of the Criterion Exercise be provided appropriate 1

. ]
“-. '{!-_!:

}ractice Exercige instruction, ' - ,«f-rﬁi:rf S PR

—— .2
- ....'.—- . e

Itfis\rebommended that pupiléf making more than one error on.. - ;,,.‘;

g
- L . s
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the Sentence CompreHensxon section of the Criterion Exercis be assigned o
7 - LI
K . -i AR
addltlonal r ding or comprehension-exercises described by cott (1972') -
/ e~ .Y s K <
; T y /' . s ‘
In the event. t’nat groups ofpupj,}s encounter difficul ies m’,tﬁ any
;e
I < o= " / /
.... /,
- particula ,,section(s) of . the Criterioxl Exercises Eeaj:hers wj/ll b,e asked ,
S p i .
s L s Gl O S ‘
irie their mstructional procedures ancL pac ng 9 a’ctices’ and

.

I

4.
od ,

. KL, ;
* 5 -:QB T-LENGTH AND RELI.ABILI’I.Y N o -

'i‘he maximum l:ehgj:h o.f..a Crite‘rion Exercise for] Block l is constrained

P
]

: N - Jovac G
o’ g q s ~ -: A ‘\’ —'-»
propriate ad_}q’semeﬁts . h; ..* ;o L S R
; . / 4 : . e
- ; ra e ' . -
. :b 7»‘.' ¢ 1 ’ ' -
! 1 .

.
."‘ .,a‘

by the age of the stu’demts ana’ [their inexpérience vlzith ests. For

....\-. |

! .
subsequent blgucks'ntt ;;s;femib_le to lengthen the ‘test. Since the content

- _( ":: it -v‘."*-. l'- _
domain— spanned hy a un’i.t. te"“‘t- inct:e"'&s‘ for each succeeding block, more
% : Yo

T - . ",
— L sl"

ite:ns~per-out:come are 1i\eeded to adequatil;y tepresent each objective.

- :, " -.\“

Increasing the test; l%ngth as students prqgreSs through the Jprogram
4 7 ‘t-

- aleo makes it feasible to employ a uniform dgcisipn rule for bg_:escribing

-

-remedial instruction;(e 8. more than one erroﬂr :Gn‘ an outcome) a-';d .,:\3\;\
Pl vl M R
R‘aimultarfeously ma(ce the criterion leVel more :sér‘lngent. , '-.-Z; ‘- . “:¥
. v - n 4 . 0 't R .
- ) . The use of fouu‘f option items and a facet design is expected t‘lq i"'\
: . . L v o
- increase the reliab;lity of each outcome score e‘a compared to“a sim. lar ‘:
v length selected res;;onse test used in the BRP op Learning Mastei‘;y ‘\\‘\\: -; ’ .“"\
< program., The_eﬂsﬁzalu’a_tio:: of the 1972 Tryout of the SWRL Reading P\grhm \~ . ‘:,‘
o fc-‘j‘ ) _:sh;uld include -ass.essrnent of the reliability of odtc\ome scores, ‘\ ‘:\ -\.:;
T SRR N R NN
St - T i . 7 7I7 . FORMAT CONSIDERATIONS ‘ ' \ RV
’ R ' ' A ' Yy ."r“'{

Several formats"ﬁave been explored in the developmen,t of the.
t' ' ; ‘u L] v

prototype Cuitprion ﬁxercise.- A sample (Block 2, L:Eﬁi/tﬁl) of \the ’ é\.‘\. N
. A s




|
o ‘\
+b
-r’)/'
o

proposed format are- . ey ]
- L‘ﬁ-Alr‘the'content of-each™ ﬁhit Crite‘
B{Ocks‘l ﬂﬂdyz.cQﬂ he, contained: on-,’
gEIx 119 5\get Sl LTS AU

) 2. Locators..in the iormhof familiar‘st“
L ...~ -+ help to insure” th&b—pupils are resp

e appropriate item.

S

Bl 1

3. The marking squares_provide & simple*means of record-
ing résponses. Circling the“correctBanswer was .
i/ considered to be- more difficult for ghildren of this o
age level,. e

4. Each-item is located by n;yéz;Ra\d %scretely

-

a"‘*#.

’

~ bougded in a rectangular

" 5. The format can be scored easily.

W«:‘yggg&; .2, }e{@é@v
7
7/

ADMINISTRATION PROCEDUR%S
General -administration procedu;es are de§cribed on the Criterion

Exercise Guide (See Appendix) Additionally,%each unit Criterion

Exercise is accompanied by a Criterion Exerciée Directions and Answe

¢

Sheet (See Appendix). Explicit directions for administering each s ction

of the Criterion Exercise are provided for the teacher. The facet,

stimulus and distractors. In order to help guand.against the on oundin7

§ , . /

effects whichxmay be caused by poor trangmission andjor reception of the
it .all words are presented "first in isolatipn and [then . -

verbal stimul

]
¢ O-l‘

in sentence con ext. This problem is particularly acute'in the»Letter

"' J

o ,
Sounds and Blending section of the Criterion Exercisés,-since th

- l

and distractors are novel words ‘having high verba} and ﬁisual'ﬁ,

1.4 ’ /’, 'e.,
'
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CRITERION EXERCISE GUIDE

. SWRL READING PROGRAM : oo,
@ - o ' BLOCK 2 ' -
P . The pfocedures below are for use with the Criterion Exercises, which are
\\ to be adininistered at the end of each unit of instruction.

w Administering .

A Arrange seating so that children cannot see each other's
- answers. '

.

. Be sure each child's name is on the test sheet, .
" .
. Administer the criterion exercise according to the directions
provided for each section on the Criterion Exercise Direction
and Answer Sheet for the unit, .

v

. If a child wishes to change an, answer, have him carefully

erase or circle the rejected answer, .
' Scoring . A : .
. ~J' Items marked incorrectly, not marked, or marked more than
once should be considered errors. )
‘ Record.ing 5 )
. . ; 6

. Total the number of correct responses.on each part of th
Criterion Exercise for each child and record his scores |in the
appropriate row and column on the Criterion Exercise Class
Record Sheet, ]

. It is recommendéd that .appropriate supplementary instructian
be provided pupils who make more than a single error on any
section(s) of the Criterion Exercise.

S ementa nstxuct

Section' Procedure N
Letter Names Letter Name section of the current unit
. Practice Exercise
B Storybook Words (New) Storybook Words section of the current unit
: Practice Exercise
. . Storybook Words (Review) Storybook Words section of the preceding unit
" Practice Exercise et
. Lette? Sounds and Blending Letter Sounds and Blending section of the
. ) . current unit Practice Exercice -
Sentence Comprehension No new materials are provided. However,

teachers are advised to repeat voéabulary
and comprehension activities accompanying

‘ ) : “ ‘ the Program.




- ' CRITERION EXERCISE DIRECTIONS AND ANSWER SHEET . ‘
szL READING PROGRAM . . .

_ Block 2, Unit 1 . L
. / . ;
‘ " STORYBOOK WORDS AND LETTER SOUNDS AND BLENDING .
Directions: Read each number, word, and accompanying
sentence. Direcy the pupils to mark the box next/

m

. to the’ correct MWord. (e.g., say, "Number 1, mar
{ go with Ann.")

Al

®

. |§ . "
! STORYBOOK WORDS (NEW { .

Pl

1 must You must go with Ann. o

2. am I am on the log. ‘ >

3. ‘is Where is Pat? ' )
4. help A Help us with the drum. o

5. mud \ We will land in the mud

6. him Lil runs to him.

’ STORYBOOK  WORDS (REVIEW)':

1. and Tut and Lil play.
- g. did Did 4nn go in there?
3. tent T will pZay in the tent. ;
, 4. let Let us in. N
, 5. land Will we Land on the log#: )
. 6. up I will go up- there.

N
o

~

LETTER SOUNDS AND BLENDING:

l

1. »ram See the ram.
2. mill Where 18 the mzZZ7
, 3. ‘sun We like to play in the sun.
4. dri Don't drip the paint on the onor
5. hat Mother bought-a new hat.
. 6. trim, Help me trim -the bushes,
3 .
SENTENCE COMPREHENSION: : , {
Directions: Say to the pupils, "Read each incomplete . /

,8entence and mark " the box next to the word that s
fzcs in the blank. Prov1de _any words which the pdplls
cannot read. , .

.

Answers: . ;
< LY
. l.” trip- : ", ¢ g
. -~ 3- him .‘ . ' ! -.l ’ ' )
4, help y ' . . - N
(4] z1 , q
-~ b g




" Name

/
[ =P

_CRITERION EXERCISES -

(4

B;oék 2;- Unitl

SWRL Reading Program

' erbook_wdrds‘ (New)

. 1 ’_.2,;"
i must 0 ban
] men O . him - |
O putt-- ‘0O drum =g is
O mud KR am: /[/:]é?’ad
My -
4 5 6
] den D‘m.ust D irip
R ® help’ 0 Bud C®him
O here O men . [j h|11
" O hill E_Zl mud f'f [j drum
L Sy . *
Storybook VWords (Reviewly\ \
1 g 7 3
X and dad . 0] Tut
O Ned ‘ “den;. - ' DOden
O band X d’idf % K tent
‘g.am |- Obid OTed /
. -l ‘ |
-4 5 6
O led 0 band 1 Rup
® let 'O lad ' ‘Osap ;-
0 net 1 let [ us ’
. : } ” .
g lip , K land Dbu‘t

Y
a .
L

L4




Letter Sounds and ‘Blending:

R 1. 2 3
® ‘grim O drill | R sun
. Rram ) melt.' [] sup
[ ham [J miss. ] sand -
- >
Orat '® mill - 0 pun
4 5 N 6.
Odrill [j.hUt 0 trill
O snip R hats 0 tramp ’
K Arip ] ham ]dim
0 slap "] rat g trim
—!--i.ent':ence Comprehension: _ s
' ;. We must go on a |
*_ | trip Jband  -[Jslin

& S |2, ~'Ther_"g.
Yo, : . .

mud on_the teﬁt.

&

2 gr'e dad - is
QS?EZZ 3. .Help_____,_up_the hill.
| 1 Owe K him must .
@ / - _ *“ ’ | , —
1 o snep will— you with.the log.
’ hi.ll/_ :J[]go'_ - hﬁelp




